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Introduction & Thesis
When I began this English course, I conceived of writing as a transaction - something that needed to be done, assessed and then distributed. I did not expect that this course would teach me that writing is much more important, a way of thinking, a way of positioning yourself in relation to a community, a way of meaning-making under specific circumstances and for specific audiences. This course has been a journey of expansion - slow and sometimes painful, but ultimately enriching - of my knowledge of language, genre, audience, and of myself as a writer. This reflection demonstrates how through the scaffolded writing assignments of this course, I gained not only improved writing skills, but deeper metacognitive awareness of my own writing capabilities, processes and strategies; and how I can improve my writing by considering audience, context and purpose; knowledge that resonates with the values of Personal Development and Excellence that I will take with me into every academic and professional experience in the future.
 Metacognitive Process Stage 1: Planning and Awareness (Before Learning)
The first step in the metacognitive process is awareness - knowing what you know (and don't) before you start. At the beginning of this course I didn't realise how much I didn't know. I thought I knew what an "audience" is: my paper's readers. I thought I understood genre: the type of writing that it was. I thought plagiarism was 'cut and paste'. Not that these were incorrect assumptions - but they were naively thin approximations of more complex ideas that the course would challenge me to grapple with.
This was revealed in the early assignments. When I was asked to "map" the genre conventions of the movie categories on Netflix for the Genre Awareness discussion post, I started out as an observer. But as I progressed through the analysis, seeing how colour, typography and text were grouped around viewer preferences and values, I started to comprehend that genre is not a category. It is a social agreement between an author and a consumer that implies certain expectations of audience, genre values and genre promises. Once this filter was activated, it was impossible to turn off.
Stage 2 of Metacognitive Processing: Monitoring (During Learning)
The second stage of metacognition is monitoring - how well you're understanding and doing while you are learning. This stage was prominent in my peer review and in the draft and redraft process of some of the assignments.
When I was given peer feedback on my writing, my initial reaction was to defend my work: they didn't understand what I was doing. Self-reflection led me to ask or did I fail to make it clear what I was doing? This is a big deal. A writer who shares my first reaction has shut down feedback. A writer who wonders how to better explain has opened it. This course has helped me to adopt more of the latter position.
The peer review process (SLO 2) was uncomfortable because it was helpful. I had to read my peers' work (including Robinvalana Pearman's take on *Black Panther* as a science fiction thriller and Marilyn Reid's comments about the drama genre) against my own and make sense of the field of interpretation. Where they saw things I didn't, I had to explain why not. Where I saw things they didn't, I needed to explain why, and in a way that contributed to the conversation in a positive way, rather than trying to sound superior.
Stage 3 in the Metacognitive Process: Assessing (After the learning)
The third stage is evaluation - reflecting on the learning process to evaluate success, failure and improvement. This process is an example of that third stage, and it sheds some light on a few truths.
First, I initially under-cited, and under-integrated sources. I had to paraphrase, quote and cite credible sources in MLA or APA format in several assignments (SLO 6). At first, I wanted to include citations simply to "check off" the assignment; as a last step, something that came after the rest of the work. At the end of the course (the Genre Redesign assignment in Module 8, Assignment 2), I did exactly that: I chosen sources because they *supported specific arguments*, not because they were required for a Works Cited page. This transformation - from meeting requirements to meeting rhetorical goals - is the goal of SLO 6.
Second, I learned that multimodal communication is not decoration. When designing the Bad Bunny concert poster for The Bowl at Saint Leo University (SLO 1, SLO 5, SLO 7) I had to ask myself what the purpose of each visual element was - not how it looked. The neon palette was not a stylistic choice, but was meant to communicate to a 18-30 year old audience that speaks the language of Bad Bunny. The QR code was not gimmicky, but a cross-media element that meets the media needs of that audience. Knowingly making these decisions, and being able to justify them, is a rhetorical act - and one I did not know how to do before this class.
Student Learning Outcomes
SLO 1 & SLO 5 - Multimodal 1 (Bad Bunny Concert Promotion
The concert promotion document called for me to evaluate the situation around a particular genre of writing - a promotional flyer for a live event - and to employ rhetoric to produce an object that met certain objectives for a certain audience (SLO 1, SLO 5). I needed to understand what would the 18-30 year-old audience expect from a concert promotion, what would they read and see that would add to its authority and excitement, and how to use the multi-modal features (photos, colour, font, QR codes) to achieve those goals. This was not art-for-art's-sake, but art-for-a-specific-purpose.
SLO 2 - Peer Review Process
The writing of several drafts and the revision in response to feedback (SLO 2) was the most difficult for me, as it required humility. Critique and revision by peers Robinvalana and Marilyn - not through affirmation but with well-meaning questions and challenges - taught me that feedback is writing: it must be goal-oriented, specific and constructive.
SLO 3 - Knowledge of Discourse Community
The analysis of the language and metadiscourse of genre communities (SLO 3) was most evident in the post about Netflix genres. By examining how the comedy genre is encoded visually and verbally to set viewer expectations, I was examining a discourse community (in action), or the community of creators, marketers and consumers who, over time, have agreed upon what a comedy is and how it should look and feel.
SLO 4 - Genre Redesign
The goal of the Genre Redesign assignment (Module 8, Assignment 2) was to describe document types and their trends and expectations (SLO 4). In deciding to redesign the drug prescription information flyer - a genre that is woefully ineffective with its audience - into a wallet-sized patient guide card, I had to think about what genre conventions were currently in place, why they were failing, and what conventions would be more appropriate in the new genre, given its purpose and audience.
SLO 6 - Integration and Citation
All of the assignments in which I paraphrased scholarly citations - whether from health literacy researchers such as Berkman et al. (2011) or from multimodality theorists like Kress (2010) - were opportunities to practice source integration (SLO 6). I learned that the decision to cite source is rhetorical: a CDC health literacy guideline has more authority for an argument about medical communication than other writing handbooks.
SLO 7 - Motivating and Building Expertise
The music promotion and the genre redesign involved writing to motivate and build expertise - to buy tickets, to follow instructions for taking medication (SLO 7). These are persuasive communicative acts. They are persuasive, and try to influence people - to change their behaviour, establish credibility, and demonstrate expertise. Recognising that writing can be used in this way, and using it to that end, is a key lesson of this course, and one that can be applied elsewhere.
How this course relates to the Core Values: Personal Development and Excellence
The Core Value of Personal Development asks students to develop - not only academically, but personally as well, as reflective and adaptable individuals. This course helped me do that by making me feel uncomfortable: giving me feedback from my peers, requiring me to justify all of my design decisions, requiring me to know not just what I wrote but why.
The Core Value of Excellence requires students to do the best work they can. In this course, each assignment rewarded the student who went the extra step - who didn't just explain genre conventions, but also asked questions about what they tell us about audience members' values; who didn't just list a source, but used it to develop convincing arguments. I didn't get it right the first time. But I began to see and close the gap between first draft and my best.

Improvements I will make to my learning process
If I taught this course again (or used these lessons in future courses and my career) I would do two things differently. First, I would write for any task with the question: *who is my reader and what do they know?* This question, made pivotal in this course, shifts the focus of writing. Second, I would approach feedback (either from my peers or my teacher, or my audience) as data, not judgment. Data can be interpreted, applied and used. Judgment can only be accepted or rejected. The writer who treats feedback as data will improve quicker.
Conclusion
I've learned in this course that all writing is contextual, all writing is interpersonal, and all writing is rhetorical. When I write, I make choices - about audience, about purpose, about genre, about credibility - whether I intend to or not. The difference between a good writer and a great writer is whether these choices are conscious or not. I am more deliberate at the end of this course than I was at the beginning and that's why we learn.
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