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Responsive Classroom
I. Response to Responsive Classroom Quotation
1A. Description of a Time I Received Recognition
I acquired a lot of experience as a teacher in a rather complicated classroom working at Head Start, where my work was adequately evaluated by my supervisor. Students were distracted during a group activity, since they were not able to maintain concentration. To solve this, I ensured proper instructions, divided the task into smaller and manageable sets, and used a calm and soothing voice in order to guide the learners. This kind of de-escalation and continuous reinforcement of positive behaviour assisted in restoring the focus and engagement of students. My supervisor came to me at the end of the session and told me that she had noticed how I used clear instructions, patience, as well as effective classroom management skills to make sure that students were engaged during the activity. This identification was important as it was specific and directly related to classroom success and student learning outcomes.
1B. How That Recognition Made Me Feel
This was a powerful and memorable emotional experience for me. The recognition made me feel appreciated and recognized as a quality teacher, as opposed to receiving temporary gratification. The nature of the feedback also enabled me to clearly understand what I was doing well, which, in its turn, gave me confidence in my teaching skills. Consequently, I was now more motivated to keep using these strategies, particularly when I saw how they were largely effective in helping students to learn.
Also, I felt more motivated and developed as the concept of my work being worthwhile became stronger, and I sensed that I was able to achieve success in my practice, which motivated me further. According to recent research, motivation can be increased with specific feedback that enables the establishment of a stronger relationship between actions and their consequences, which will subsequently result in better performance (Huian, 2024). It, therefore, resulted in my internal motivation to perfect and improve my teaching activities.
1C. Application to Positive Interactions with Students
The experience will be used to inform my approach to working with my students, as I would stress the significance of particular and valuable feedback. I will also apply reinforcing language to identify the behavior and justify its importance as opposed to such general praise as; good job. As an illustration, I may say that I noticed that you offered your classmate some training on the activity, thus making it easy to learn the activity for all individuals. This way, the students understand the importance of the action that they do and would like to repeat such positive action. It also facilitates the attainment of intrinsic motivation where the students actually learn owing to the necessity, not by the rewards. Recent studies, which rely on the Self-Determination Theory, show that students are better inspired when they can feel competent and supported instead of controlled with the help of external rewards (Li et al., 2024). Hence, through the reinforcing language, I would construct an environment of support in the classroom and empower positive relationships with the students.
2A. Meaning of “Ongoing Information from the Teacher.”
Continuous and deliberate feedback of the students in the learning process by the teacher, instead of at the end of the lesson, unit, or assessment, is called ongoing feedback from the teacher. This mode of communication helps keep the students updated on their current progress, strengths, and weaknesses as the learning process goes on.
Contrary to end-of-term or final grades, ongoing feedback can be considered to be formative. It assists students to re-align their thought process, raise their performance on-the-fly, and know what effective learning would appear like. This ongoing interaction between the teacher and the student provides a learner-friendly environment where students feel directed, think about what is expected of them, and get engaged in the process of their learning (Meulenbroeks et al., 2024).
2B. Examples of Providing Ongoing Information
1. In a lesson, a teacher listens as one of the students explains their answer, and in real time, the teacher corrects some misunderstandings, affirms what was right, and provides the student with some instructions to correct their thinking.
2. In revisioning the classwork, a teacher will leave written comments which include: your main idea is clear, in the second paragraph, add certain examples to further reinforce your argument.
3. A teacher takes a short individual meeting with a student in the classroom to talk about progress, but they will emphasize the positive changes in organization and indicate a given objective, e.g., integrating more supporting materials into future assignments.
II. Classroom Observation and Suggestions for Improvement
On assessing the lesson conducted by Mr. B, we can be sure that a number of problems are found concerning the participation, engagement, and understanding.
1. To begin with, there is unequal interaction between students. The main student who is approached by Mr. B is Thea, and the other students are not engaged. Tom, in his case, is not listening and is scribbling in his notebook, but the teacher fails to engage him again and engage the other students. Such non-distribution of participation restricts the participation of students, thus minimizing accountability.
2. Second, the lesson fails to ensure effective stimulation and attention of the students. The teacher mostly depends on recall-based questioning and reading of textbooks, which is not an active form of interaction among students. Consequently, this triggers students to whisper and lose concentration, meaning that there are no interactive aspects added to the lesson. It is found that students tend to be more active when they are engaged in the learning process and not passive receivers of information (Responsive Classroom, 2024).
3. Third, Mr. B lacks effectiveness in checking on the student's comprehension. He poses this question to everyone, but does everyone understand? However, he gets insignificant answers. Such a method fails to give a clear picture of whether the students really understand the concept or not. Misconceptions are dangerous contributors that can be unrecognized without adequate monitoring; therefore, the learning outcomes of the students.
Suggestions for Improvement
The strategies implemented by Mr. B should be based on everyone, as opposed to one student. One can use the methods of think-pair-share, random selection, or a small group discussion to make sure that all students will become involved. This will bring about more interaction and responsibility, coupled with allowing everyone as a student to participate.
To sustain the interest, Mr. B ought to use interactive teaching systems like group activities, visual representations, and practical study. As an example, the students might compose some diagrams of the process of photosynthesis or describe it in their own words by themselves. Such strategies can make the process of learning meaningful, and they ensure that the student remains focused.
The formative assessment methods should be utilized by Mr. B to ensure that he poses comprehension checks in a better manner. Instead of posing some broad questions, he may revert to exit tickets, quick quizzes, or making the students provide concepts in their own words. The methods give a better understanding of the student's comprehension and enable the teacher to correct any anomaly in the student's comprehension at the moment.


Articles on Why Reward Systems Should Be Avoided
1. https://doi.org/10.30574/wjarr.2024.21.2.0457
2. https://doi.org/10.1007/s11423-023-10337-7
3. https://doi.org/10.1007/s11165-023-10139-0
4. https://www.responsiveclassroom.org/teaching-without-rewards/
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